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In 1940, Mozella Price, a JeasSupervisor in Appontatx County, Virginia, concluded
her annual report whita final meditationi 1 t 1 s | mpossi bl e to put on
Supervisor. 't I s a missiAdbn hougdhymhaet Ieaard [T
defiesdefinition, this essay charts the pedagogical movement that they crafted for generations of
blackschoolchildrerbetweenl 908 and 1968 These AfricanrAmerican women wereriginally
hired to implement a cticulum designed to instiblack studentswith an acceptance dhe
white supremacistacial hierarchy. Instead, thénansformed theurriculum into an edut@nal
philosophy that stressedmmunity development, economic seé#termination, andfrican-
Americanc hi | dr end6s p ot e ndrs.Aarbss 485 counties in fouetessutheem d | e a d
states,Jeanes Tachers mediated betweearthern philanthropistsouthern state and county
government agenes, and rurablackcommunities in order to expaithackpolitical
participation and institutionalgwer? As liaisons to white leadera the county, thegccupied
particularly powerful positions in their communities, wielding political influence to win major
victories forblackschools despitaegligent or hostile white leadetén their communitiesthey
combated poverty, hunger, disease, and illiteracy among adults and children alike, all while
managing administrative affajreunning parenteacheassociationsandraising money to build
modern schoolhouses

The Jeanes Foundation was baith anunusual philanthropic gift. In 1908nna T.

Jeanes, a wealthy white Quaker woman from Pennsylvania, met with Booker T. Washington and
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Hollis B. Frissel] the directors of the Tuskegee Institute HreHampton Institute, respectively.
Heretofore, Hamptorfuskegee, and othéfackhigher education faciigs had been the primary
recipientsof white philanthropy, bt Jeanes envisioned the fifghd that woulddirectly support
rural black primary schools.In her will, Jeanes bequeathed a gift of one nrilimllars to form
the Jeanes Foundation, inviting the General Education Board (GEB) to direct the fund. The GEB,
a philanthropic board foundeg Bohn D. Rockefeller that includedtable corporate leaders
swch as Andrew Carnegie, Georgeabody, Robert @gn, and William Howard Taft, was
closely associated with Hampton ahuskegee. James Hardy Dillard, thedhof Tulane
University, was namd President of the nd. GEB leaders hoped that Dillaedsouthern racial
moderate with an extensive backgroune@ducationcould effectively negotie between
northern donors andathern state and local governmehts.
Nevertheless, or t he first few years of the Jeanes
simply did not knowhow to use the fundse effectively improveblackrural schoolsFor the
most partWashington and Frezll used the money to encourdgeal counties tduild new
schoolsby offering addiional funds to those who couldisemost of the money themselves.
This strategynanifested h e  (EliBf thatthe average AfricaA mer i can had @As mal
in the educat i oblackedmmtnities could sugport theinawn dchoa t
system$® without state investmedtif they hadthédi pr oper | eader®Bacause and g
of thislethargicstart the first Jeanes Teacher was not hired until October 1908. Jackson Davis,

the Superintendent of Public Schools in Henrico County, Virginia, requested Jeanes money to

4 Booker T. Washington to Wallace Buttrick, April 11, 1905. Box 202, Folder 1924, General
Education Board Papers, Rockefeller Archive Center, Tarrytown, New York.

® Fairclough, 183.

*iAn Appeal for the Negro Race, 0 September 1,
1907; Washington to Buttrick, October06. Box 202, Folder 1924, GHBAC Papers.
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hire Virginia Randolphaveterarblacks c hoo !l t eacher, as a ®ount ywid
Randolph pioneered the county industrial supervisormodet hapi ng t he Jeanes |
long-termpurpose and direction
Industrial Education and the Making of Segregation

Southern public school systems had always beextrioably tied to racial pdatics. In the
antebellum period, common schools were abundant in the Nortschaling in the South took
place in the home or iprivate schools. Southepublic schools were born oat
Reconstructionfreedpeople establishedmmonschools throughthEr e e d men6s Bur eau
the American Missionary Associatioand AfricanAmericans in state legislatures spearheaded
effortsto fund publicschools By the end of the nineteenth century, as the South grew mor
heavily industrialized, progressheraschoolreformershad revolutionized white public
education, lobbying state legigliaés for increaseflinding and greater state oversigkiven in
poor ruralwhite schools, classroomepagogy was redesigned to train studentsdiccess in
businessReformers eoouraged active learning, inductive reasonary] individual competition
to prepare white children for leadership positions in the New Scthky alscurged state
legislaturego increaseexpendiures orblackeducationbut their purpose was, in the s of
North Carolina governor Charles Aycock, to sociabiackc hi | dr en 1 nto acceptd]i
white s uQFroemanchyi.toe pol iticians aeo sfemdsnoraees s men
money orblackschoolsto implement industrial trainingnd hey congratulatethemselves on

their tolerancendfinancial generosity toward this endoieof themwere progressive enough
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to recognize Africaimericans as their moral and intellectual equaigo imagine an end to
racial hierarchy.

As county indusial supervisors, Virginia Randolph and other early Jeanes Teachers
were hired tamplement industrial education, a curriculum that white leaders explicitly
supported as a method to entrench racial hieratotystrial education was first proposed by
Sanuel Armstrongawhitef or mer | e a d e rs Bureau whb strongly belewkdiban 0
weal thy white men shoul dordstore laboripéazedodheuthrattee d p e o p
emancipationHe denigratedlack peopleasan undifferentiated masghoweretooi dest i t ut e
ambitiorsbandii s u p r e me toyversomea thaiicc @ mp | and #tho without white
control!! Armstrong became the first principafithe Hampton Institute, and thinglustrial
educationwak n o wn  BHanptonhlead afthough it was also implemented at the Tuskegee
Institute and otheblacknormal ghoolsacross the Soutf. Armstrongbelieved that African
Americans should undertake a program of hard manual #atabstrict disciplinewhich would
inculcatevalues of dilgence, obedience, and submissigss?

Not only a strategjo funnelblackchildr en i nt o meni al | abor posi
method wagxplicitly designedo keepblacksoutherners from voting and running for office,
because it taughlacks t udent s t o think of themselves as i

capable of holding power or making political dematfds. key part of the fdHam
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thatblack eachers would spreaadustrial education and its accompanying moral

transbrmation Thus, while white prospective teacharshe Southreceived fowyear liberal

arts educations atae normal schools designed to prowdeat instructors called genui n e

literary cultured blackprospective teachers at Hampton and Tuskegeat more hours

performing unskilled manual labor than they did in cfaShe academic classes they did take
taughtthemthat AfricanAmer i can poverty was a@wel utoi dres sa rad
stressed harmonious relations between labor and cHditalustrial education, themvas the

pedagogy ofidn Crow, designed to acculturate children into a system of political, economic, and

social segregation.

Female prospective
teachers plough school
fields at the Hampton
Institute. Andersonlhe
Education of Blacks in the
South 48.

Although they considereithemselves racial progressives, members of the General
Education Board strongly supported the fAHampt
philanthropy.As Northern corporate leaders, thegre interested in creating a unified national

economy, with required replacing Southern localism with strong state and national

15 eloudis, 100: Anderson, 585.
16 Anderson, 553.



government’ As such, they werimterested in education for social efficiency, whereby workers
would be trained to maximize tih@conomic output, rather thaducation for democratic
equality At one conference, William &daidedlackn Jr ., t
educatorsonaoi d soci al questions; | eave politics a
teacher, white oblack to educate the negro for positions which are noo p e n **Edgar hi m. 0
Gardner Murphy, executive secretary of the So
counterpart, celebrated industrial education as awaytoregiicate d er condi ti ons o
those elements of skill, those conditions ofusitial peace, which our fathers supplied under the
condi t i on $Marghy tied laber strifeyta racial equality, reveaglianxiety that
African-American political participation would undermine corporate profits.

Industrial education was enactedtbe ground byRural State Agents for Negro
Educationwhite men whom the GEB hired to oversee their programsrexstl of whonshared
their valuesin 1914, George Godard, the state agent in Georgia, insisted on refetslagkto
school i ng arsd firod tr ad’Pdhengascribiognleaded Teaclersf undr ai si n
work, Godardwrote, filf the Negro is a resource of the state, and he is, why should he not be

made as profitabla resourceas he may be? He is susceptible of training, since he can think,

17 Malczewski, 2621 and 75.

18 Historian David Labaree argues that American educational history up to the present day is
marked by a tension between three goals: education for citizenship, which requaléy &mu

all students; education for social efficiency, which sorts students into an academic hierarchy
according to available jobs and economic needs; and education for social mobility, which treats
education as a private good that individual studentst campete to receive in order to compete

for high-status social positonavi d F. Labaree, APublic Goods,
Struggl e over BEneticarmEducaiiona ResdahaJousddl no. 1 (Spring

1997).
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remember, will, andactdAs | at e as 1939, Mississippios st af
Travis, opened a report on Mississipfpackschools with the following metaphor:
When Robinson Crusoe was shipwrecked on an island, the only other human
beingon this island with him was a cannibal, named Friday. Before Friday
could be useful, handy, and helpful to Crusoe, hethde given something of
Crusoe@|l tureé. A parallel situation exi st :
groups inMississippi today. M8 s i s spopulationds made up of a million
white people and a million colored people. Before these colored people can be
of much value in the progress and development of the state, they must be given
something of the culture of white peopfe.
These passags highlightthe selfinterestedacism of those who claimed they were altruistically
hdping African Americans.The allusion to shipwreck sugsgts that white Mississippians rge
stuck with theblack population against their wilBy comparinglack Mississippians to
cannibals, Easom and Travis evdiiee common racial myth that AfricaAmericans were
primitive, uncivilized,andimmoral FurthermoreGodar dés condeschkdankdi ng as
people did, in fact, have basic cognitive functi¢es if Hs reader doubted ifemonstrates his
beliefthatblackpeople had extremglimited intellectual capacitesn d wer e t hus HfAsus
to a training that was little more than economic manipulatievertheless, both repoespress
the sentiment thafricanAmer i cans shoul d be made profitabl e
focus on statduilding and economic unityn their view,blacki ndi vi dual swasonl y p

as a profitableesource to be exploited by the white statot as leaders intdlectually and

culturally vibrant communities?

2?George Godard, fAReport for JRAGPade®14. 0 Box 67
Zp, H. Easom and J. A. Travis, fAThe Negro Sch
GEB-RAC Papers.

24 GEB leaders also promoted industrial education in various other settings of racial domination.
Through the PhelpStokes Fund, another foundation managed by the GEB, the Jeanes program

was implemented in British colonial Africa, where male Jeanes Tesasimeitarly worked to
transform the pr ogr aeadhisg rura commounity devepmenti nt o a f
initiatve.Mary Ci ambaka Mwi andi, AThe Jeanes School
Teachersand TheirWwies i n ASoci al Transfor matl%6lodo of Ru

7



Historians disagree about the impact the industrial educaiodel had oblack
education, largely because they disagree about theteaterhich the industrial curriculum was
ever really implementedamea D. Andersonarguedh at phi |l ant hropi stsdo ig
expenditures and reform crusadestflacki ndustri al educat-temblack di r ect
e d u ¢ a tunderdeaelopnfenty deprivingblackchildren of highquality academic
instruction®0Ont he ot her hand, William Link suggests
industrial educatiinoeartyamsf ohdpbhEardloughohoept .
agrees, claiming thafrican-Americaneducators professed their devotion to industrial
eduation in order to receive foundation funding but rarely enacted the philodblphiyer study
of blackwo mends pol i ti cal activism, Glenda Gil mor e
arguing thablackfemale educators adopted the practices of im@igducation but engaged in
a Aslight but importanto i®deol ogical dAtilting
This historiographical debate points to the underlying paradox of Jeanes work: Jeanes
teachers were hired to enact a pedagogy of subservience to whitetpaimdne local level, but
surely ey did not buy into their employeracial ideology. Hw, then, didndustrial education

manifestn blackc hi | dr ends ever ydaWhilermaaysothehstorimsok x per i en

education draw owhite philanthropig 6 | et t er s and r e p,dhisessayt o an s\

(Ph.D., Michigan State University, 200&).the American Southwest, industrial education was
also used to train the children of Mexican migrant laborers. During World War Il, the Cfffice o
Inter-rAmerican Affairs, directed by Nelson A. Rockefeller, hoped industrial education would
lessen MexicaAmerican protest against racial discrimination, improvinglla8n American
relations. Gilbert G. GonzalezZChicano Education in the Era of Segregatioenton, TX:
University of North Texas Press, 1990); 88 and 1480.

25 Anderson, 235.

26 Link, 180 and 83.

27 Fairclough, 250.

28 Glenda Elizabeth Gilmoré&ender & Jim Gow: Women and the Politics of White Supremacy
in North Carolina, 1894.920(Chapel Hill: The University of North Carolina Press, 1996), 160.
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usesl] e anes S unpnghly kepodspcoreegpondence, and newsletters to detail thetio-day
day activities irblackr ur al school s. A c¢cl ose study of Jean
thatthey employed many of the activities suggested by industrial education, but transformed the
ideas and values underlying those lessons into a pedagoagialEmpowermentlJeanes
Supervisors pivotel r om v ocat i onradé !l avtoe & ol mevereatddseddmsa
belief inblackchildrenand communi t i es 0 oeentiwityand leaslersbighgyaci ty f
also pioneered a pedagogyhtdckcitizenship, one which encouragekck children to feel
responsible for solving problems in their coonmmties but als for questioning white supremacy
and making demands of white authoriti€keir educational leadership formed the intellectual
roots for the Citizenship Education Program and Freedom Schools, two educational programs
which embraced commugibasedredagogy to win crucial victas in the civil rights
movementFurthermore, their pedagogy charts a path of resistance for teachers seeking to
combat racialized pedagogy and discipline today.
Historians agre¢hat industrial education was discriedi by the late 1920%argely
because of 4927 student strike at Hampton that accused the industrial education model of
perpetuating racial hierarcRy Consequently, many histories of the Jeanes program draw a
distinction between firstand secondjeneréion Jeanes Teachers, arguing #etier Jeanes
Teachers led industrial activities in schools and communities whilelf8&t Jeanes Supervisors
focused on academic instruction, curriculum development, and school administtation.
Although many philantlepiststurnedaway fran the Hampton model by the 1930sontest the

notion that thislate narksthe end of industrial education or a sharp divide in Jeanes Waisk

29 Anderson, 274Fairclough, 262.

%vValinda W. Littlefield, A6l Am-AhericanwWamee, but
Schoolteachers, 1882 9 54 0 ( P h . DflllinoidhhUrbare@hampaign, 2003), 15 and

74-5. See also Malczewski, 84.
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essayhighlightsthestrikingc ont i nui ti es of Jeanes ndeemomher so w
generationsJeanes Teachdérs c¢ o nuseohagrieuttural and vocational activities in the
classroom well into the 193@%d 1940s was not a sign of the@votion toindustrial education
ideology. It was a testament tioe enduring power théteir transformed approach to industrial
education heldJeanes Teachers were ablappropriate these activities as let@gm strategies
for empowerment and political participationblackcommunitiesThe biggest difference
between first and second ggation Jeanes Teachers was,timthe second generatiadhge
Jeanes Foundation began to lulgckwomen as state and natiodanes Supervisors, which
enabledblackwomento articulatetheir owngoals and values as state amairdation policyfor
thefirst time.
Early Jeanes Teachers

The first Jeanes Teachers not ostapelthe Fo undat i on 6 s directedtke but a
formation of modern schools blackcommunitiesEachJeanes Supesors workedvith her
county superitendent of schools, giving hdirect access to locahannels of power. Often,
neglect ofblackschools was so profound that JeangseBrisors controlled thed o u nlilagkod s
schools orthar own. Sarah Delany, a Jeanes Teacher in Wakentyp®orth Carolina,
rememberedijl was justsupposed to be in charge of domestic science, but they made me do the
county superintendentdos work. So, |l ended wup
Wake County, North Car ol i dathatoadive mecanygreditt hey di
At the same time, whitgovernmenaaut hor i ti esd | ack of interest ¢

relative freedom to shape their own styles of leader3ihige.Jeanes Storg remarkable hisry

of the Jeanes program compiled by former Jeanes Teacherb@fiterto g r a ma%68 e n d

31 Quoted in Gilmore, 162.
10



celebrated the fact thého absolute rules were laid down for Jeanes Supervisors. These

educators were free to follow any possible line of school and community improvement. The

choice was theirs, and in freedom, flexibility, innbwa and creativity lay the success of Jeanes

w o r ¥ Jaraes Dillard, President dfe Jeanes Fund, intentionally cultivated this culture of

flexibilty, r esi sting other white | eaderso6é6 ndisposi

that fhedemmresknows best what she can %hest do.
Jeanes Teachersd educat i ofaraehchimgymihraunity b e c a me

organizing. In 1914, the nineteen Jeanes supervisors of North Carolina organized 121 School

Improvement Leagues and Par8iacher Associations, and held 288 community meetings with

a total attendance of 8,090 peofflén 1916, North Carolina Jeanes Teachers made 3,458 school

visits, raised $15,293.34 from black communities, &rdhed 143Fmoonlight school® night

schoolswhere over 3,429dallts learned to read and wrigWhite authorities saw Jeanes

Supervisorso fundraising efforts as one of th

education requiretlackschools to be modern, sanitdnyildings that included industrial

equipment and facilite¥J eanes Teacherso6 fundraising all owe

industrial curicula without footing the billNathan Newbold, Rural State Agent in North

Carolina, boasted th&r every dolar that local counties had paid for the Jeanes program, five

32 Mildred M. Williams and NASC Interim History Writing CommitteéEae Jeanes Story: A
Chapter in the History of American Education, 19@%8(Atlanta: Southern Education
Foundation, 1979), 58.

33 James DillardfiTo the Membes d the Slater and Jeanes Boacd$pvember 23, 1927. Box
222, Folder 2123, GERAC Papers.

34 Nathan C. NewboldiReport of State Agent of Negro Rl Schools for North Carolind,
December 30, 1914. Box 115, Folder 1042, G&EBC Papers.

35 ASummary of Reprts of Mr. N C Newbold, Janupad, 1916 to December 31, 19a&ox 115,
Folder 1043, GEEHRAC Papers.

36 Link, 183.
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dollarshad been raiset.Philanthropic foundations employed a similar model to improve school
facilities. The Rosenwald Fugdveblackcommunities money to build new schoolhouses,
whichwerenmed A Rosenwald Schoolso and then turned
propety. Although he first Rosenwald school in North Carolina cost#$3,the Rosenwald
Fund paidonly $300 while the blackcommunitycontributed the majority dhefunds®® Thus,
Jeanes Teachersodo fundraising all owed white |I|e
taxation, wherebplackindividuals paid taxes thaheuld have funded their schoddat were
directed to white children schosls instead, leaving Africalimericansto pay for their schools a
second time through donated monkeyd,and labor.

At the same time, early fundraising effolduilt deep bonds between AfricAmerican
communities and their schoolleanes Teachers formed parent associations, lapéretives,
penny savings c¢cl ubs, modtmoanligs $chosfP Notosly didthese d i n g
organizations bringarents and community members closer to the schabthey also pnaded
resources foadults. For eample, inN e e | y 6 sNorth Carolirapne of the strongest school
leaders was a man who, at age sevtimtge, had learned to read and write for the first time at a
moonlight schoof® Jeanes Supervisors also Etenormous effort to combat disease in rural
blackcommunitiesBecause many southern states did not abitagkresidents access to state
tuberculosis sanatoriums, Africakmericaneducators were the primary actors responsible for

dramaically reducing deaths from thiisease ifblackcommunities’! North Carolina Jeas

% Nat han C. Newbold, @AThe Jeanes Supervising I
do last school year. (19469 1 7 ) , 0 O%17. Bdx 215, F@der,1044, GHRAC Papers.

38 Gilmore, 164.

39 etter from Mary E. Foster to Teachers of Spartanburg County, South Carolina, January 1918.
Box 131, Folder 1200, GERAC Papers; Littlefield, 20.

40 ASummary of Reports of Mr. N C Newbold, Janufryi916 to December 31, 194®ox 115,

Folder 1043, GEEHRAC Papers.

41 Littlefield, 64.
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Supervisors Telia Faulk and M. A. C. Holliday invited lobklckdoctors and dentists to give
students workshops on disease preverfi@y exposing children teducationally and
professionally successfifrican-Americanrole models, this seeminglynncuous strategy
contradicted the maxims of industrial education, which stresseftléwiichildren should niobe
taught that they could hojgbwerful professions.

Over the summers, Jeanes Supervisorsded clubs, tomato clubs, aklo me ma k er s 0
Clubs,where girls and mothers joined together to can vegetablesiatsdaind sell them to
families.While Georgia Rural Schools Supervisor George Godard praised canning clubs as a
way to save the state money, Georgia Jeanes Teachers had a very differeif tiotionvork.
Fannie Tookes of Emanuel County noted that the Homemakers Clubs provided a source of
community for local women; Osceola Dwight of Houston County and Mary Jones of Macon
Countybelieved that by encouragitdackfamilies to grow foodstuffghey could reduce their
communitiesdo r el i*Berefisincindedcpomtedting theirflielihoodsragpinst
the boll weevil disease that threatened cotton crops, preventing undernourishment and disease
during winter and allowingolackfarmersto gain economic seBufficiencyHo me ma k er s 0
Clubs also allowed Jeanes Supsovs to makéome visitsgetingt o know t heir stud
familiesand convincing them of the importance of regular school attendémbés helped
combatthe stereotypéhatimpoverished rural families did not value education. Annie Wealthy
Holland, a celebrated North Carwdi Jeanes Supervisor, wratleWh en | f i r st came h

thought [poor school attendance] must be sl ot

42 iProgress Letter, May 6, 1924ndfiProgress Letter, March, 192®ivision of Negro
Education Reports. Box 119, Folder 1076, GEBC Papers.

43 iReports from the Eld: On the Jeanes Industrial YKon Georgia, January 1, 199Box 68,
Folder 593, GEBRAC Papers.

44 Littlefield, 37-8.
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mostcases they (the pe*Shdnetddthataofteh tfamiies coalthinotever t t er
properly clothe their children in order to send them to school.

Finally, early Jeanes Supervisors sustaine
and promatdintellectual and cultural life alongside industrial work, rather than presenting the
two as mutually exclusivéne strategy for doing so was planning county faid
commencementsarge community eventshere students showed off their industrial warid
academic achievements simultaneouSlgrrie Battle, the Jeanes Teacher in Edgecombe County,
North Carolina, held competitions for the best induswiatk alongside essay contesthere
students reflected on the importance of the school to their camtynwith prizes provided by
affluentblackprofessionalsAnnie Holland, in her capacity atate supervisor, praisddrs. P.
L. Byrd for organizing the besstt sfios tseeregtanaed | i n
county commencemeftNewbd d descri bed these evenlilask as fia
families who fAdid not know their chitdren cou
Thus, Jeanes Teachers used county fairs to celddaatec h i | dntelectualsalents and raise
th e ¢ o mmu restéemn.drsleed, thésé events could be subversive. George Godard in
Georgia worried that county fairs were thregtg to white residents, who were I&tondering
whether they can make as creditable show as the Neg@kiagrfor hims# and his
c hi | ®Altaaugh @ounty fairs seemed to be a manifestation of the industrial education

model, insofar as students exhibited their industrial work, these events undermined industrial

45 Quoted in Littlefield, 18.

46 AiDivision of Negro EducatiorProgress letter, April 6, 1984ndfiProgress Letter, May 6,
1924pBox 119, Folder 1076, GERAC Papers.

47 iReport of N.C. Newbold, State Agent Rural Schools for Negroes For North Cafadintne
Month of April, 19150 Box 115, Folder 1043, GEBRAC Papers.

48 George Godard to William Buttrick, April 30, 1914. Box 67, Foleiet, GEBRAC Papers.
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educat i on 0 s blackigfenionty, tchaltemyimdolack and white residents alike to

recognize and celebradacks t udent s6 capabilities.

Lelia B. Yancey, Jeanes Supervisor in Vance County, NartbliGa, at an exhibition ofier
studentsod6 industrial wRACkRapars. a county f.

I n fact, Jeanes Tl#aakchideen and commusnitiesiad greatn t h a't

possibilities pervaded their ayelay work. The authors dthe Jeanes$toryassemtd thatiJeanes

Supervisors learned very early that the talent and potential of student aptitudes, faculty creativity
and intellectual a ‘A This assumtion sHarptprerass witreGEB t her e . 0
| eader s 0 u nldeekstademsranditincgremuoitiesand its effects are clear in many
Jeanes T e-ta-daly atiossGarried Baytle secured 525 books for a counige

circulating library, and pupils read 341 of them within months. Lelia B. Yancey of Vance

County, North Carolinamadehome visits to urge parents to send their sevgradestudents to

high school. #ice there was no lochlackhigh school, she helped themake arrangements to

travel and board far from homklarie Mclver of Halifax County purchased a portable Victrola

and played music while students were doing phy

49 Williams and Committee, 16.
15



cul tur al horizons and help them Aknow and app
spent her Christmas Eve prepariggts of books and toys for poor fan@8 in Guilford County.
And all over North Carolina, Jeanes Superviso
combined academic and cultural material with industrial instruéfi&@arly Jeanes Teachers
built a model that understodudiack children amwl teachers as deeply intelligent people and sought
to nurture their intellectual, cultural, and emotional needs as well as their economic ones. These
values continad to be the bedrock of Jeanesrkto come.
Gender and Jeanes Work

Early Jeanes Teacheriam came from middlelass backgrounds; most were educated at
colleges or normal schools and hadilsaccessful teaching careers before becoming supervisors.
Like many othemiddle-classblackwomen,theytended to joidocal and statelackwo me n 6 s
clubs andwere devoted members of local churcheBhus, many of them adoptedpolitical
strategy hat Evelyn Brooks Higginbothanmm her study of women in tH#ack Baptist Church,
terms t he 0 paobliilBeadayse wioité supreamaqgses often paiabizedAfrican-
Americanwomen and their families as unclean, disordexhd lazy to justifyracial hierarchy,
Jeanes Teachers stressed proper homemaking, impeccable individual behavior, ardasgidle
values as a way to expose the hypocritical fictithat formed a basis for their oppression.
Thus, Jeanes Teacherso6 curricula reinforced t
farming, and biklaying while girls learnedooking, sewing, and laundPyMaenelle D.

Dempsey, a Jeanes TeacimeBullock County, Georgia, came into conflict with the teachers she

°0 Djvision of Negro Education Progress Letters from March 6, 1924; April 6, 1924; June 5,
1924; January 28, 1925; and March 1925. Box 119, Folder 1076,;R2¥BPapers.

51 Gilmore, 162.

52 Evelyn Brooks HigginbothanRighteous Discontent: The Women's Movement in the Black
Baptist Church, 1880920(Cambridge, MA: Harvard University Pred993), 20203.

53 Littlefield, 31.
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supervised when she urged them to stop wrappigig lilair, a style she disparagingly calked

fiplantation habitr* Jeanes Teachers used home visifbaautifyd blackhomes and urged

school improvement leaguesfiob e aut i f y 0 t h e iingthat@esthetiochges es, bel
coudwinwh i t e pespecp’They navigated a tenuous path, seeking both to transform

poor ruralblackcommunities so that they could gain access to maimstpeditical and

economic opportunities, and t o afllackenwhitdese c
southernerso eyes.

Jeanes TeacheespousedvhathistorianSt ephani e Shaw call s an et
responsible individualisra They understod their own educatioas simultaneously a source of
personakuccess and a way to benefit their communities and, by extension, théft Theg.
strove tainculcate that same belief their studentsAnd if Jeanes Supervisors did not come to
their work with a sense of political purpose, they soon found one. Jeanes Supervisor Catherine
Watkins Duncan described her Jeam®rk as a politicsh wa k eni ng: Al had pai d
formerly to racial matters in light of my doing something about it. But sanevor k € br ought
me face to face with matters which challenged me. | began to develop a sense of social
r e s p o n S’iBladk professjonabwomen thus used their relative advantages for community
development, a strategy that tackled racism by providireg Weborah Gray White calls

Ai nt ensi ve s ochlackcommunitiegatherehan by expligitly challenging racial

54 Stephanie J. Shawyhat a Woman Ought to Be and to Do: Black Professional Women
Workers During theith Crow Era(The University of Chicago Press: Chicago, 1996), 179.
®fAAnnual Report of Geo. D. Godard, Milner, GA

1915. Godard espoused the view that home beau
Amomald spiritual side. o

%6 Shaw, 2.

> bid., 1009.
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hierarchy®® This seemingly nonpdical guis was intentional and strategicftéy blackmen had
been disenfranchised iowthernstatesplackwomen began to believe that they alone could
effectively represerilackc o mmuni t i es 6 needs Asmogredsivet e st at e
reformers brought more and mor eblackwommenal servi c
presented themselvas clients of the sta, who could make demanblased on theppolitical
status as mothers, educators, and community caregivers. By using theirggetwidylack
womensuccessfily worked with whitelocal leader@andwon important material gains fotack
communities?
Jeanes Teachers adroitly adopted this strategy to advacdehalf of their communise
in their frequent interactions with county superintendents and school bvagisia Randolph
and Annie Hollad both developed a method of appegtimembrace a selfelp ideology in
order to extract commitnmés from the state.fley would begin raising money in the community
for a new school improvement project, then approach county officials once the project was
already underway to ask for permi@siand funding to complete&t At times, Jeanes Teachers
accepted poor treatment from their superiors if they could secure better resources. For example,
Lillian P. Rogers, a Jeanes Supervisor in Missouri, wastie influential person in her
community,but she adopted a submissive air when meeting with her county superiniandent
order to successfully negotiate for books and equipment for her stGéi@mtshe other hand,

Narvie J. Harris, a Jeanes Teacher in DeKalb County, Georgia, recounted a émleawh

°8 |bid., 208.Deborah Gray White[oo Heavy a Load: Black Women in Defense of Themselves,
18941994(New York: W. W. Norton & Company, Inc., 1999), 27.

%9 |bid. 36-43.

0 Gilmore, 148152.

®1Virginia Estelle Randph to James Dillard, November 28, 1911, and Randolph to Dillard,
December 29, 1914. Box 29, Folder 7, Southern Education Foundation Papers, Robert W.
Woodruff Library, Atlanta University Center, Atlanta, Georgia; Littlefield, 54.

62 Fairclough, 3.
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county superintendewtverburdened her with work that was his responsibility. Although she
insisted that Addauselaasttraimaedifferentlyratyhodrowasr| everr
i nsubordinate, 0 she deci de gerintemdent fulfildhis | v but f i
responsibilities towartlackschools, even if she lost ieb%Har r i s6s pl an wor ked
demonstrating thateaneg eachers could strategicalhyshthe boundaries of their position as
blackwomen.

Jeanes Teachers also created aiuat for interracial cooperation in a period of violent
racial hostility.Harris recalled that Jeanes educators had a special role in mediating between
whiteandblackc o mmuni ti es: white people Awould know t
know anybog else. If it had to do withlackp e o p| e, t hey ®Weyudftehsaughf er vy o
to cultivate goodwill among white local residents by convincing them that addressing needs in
theblackcommunity was in their own selliterest. For example, whitgomenmight woperate
in antidisease campaigrbecausthey feaed that theiblackdomestic workers might spread
contagious infections tiheir families®® Nevertheless, Harris believed that cooperating with
white communities created friendlier relations bywaihg white people to see that they had
more in common witlblack people than they had previously supposed, undermihimg row
pol i ti ci afabsdutefdiffecence and Isostility between the ré&bewboldnoted that
fithe white people, as a ruke more interested in the colored schools in counties that have had

Supervisors than©®Thushodeankat Teacbens®d. &ffor

63 Narvie J. Harris, interview by Kathryn Nasstrom, June 11, 1992.

%4 Ibid.

6 Gilmore, 170.

% Harris.

57 Nathan NewboldiiSuggested Outline of a Plan to Develop A State School System for Negroes
in North Carolina thiawill Fairly Meet their Needs,January 111916. Box 115, Folder 1038,
GEB-RAC Papers.
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cooperation helped secure stability as well as political and financial suppblad¢keducatia.

In 1949, educational expert Mabel Carmeycludeit hat early Jeanes Superyv
basic technique of developing interracial amity through the simple expedient of
getting members of both races to join forces wodk togetheon such urgent
mutualprojet sé i s now the approvaeelopedder n pr oce
interracial organizations like thealonalUrbanLeague and the Idtional
Association for thédvancement o€oloredPeople®®

Jeanes Sup e rbasédsamproackh to ipterragiakcogiram had a londasting impact

in antiracist political organization$nterracial cooperation, then, should not be seen as a

concession to or tolerance of white supremacy, but a politically potent technique for destabilizing

myths of difference and manifating white resources to md#ackcommunity needs.

Virginia Randolph: Seeds of Dissent

A portrait of Virginia Randolph, often reprinted ir

Jeanes Foundation materials. Sessaieanes Virginia Estelle Randolph. SEF Papers
Supervision in Georgi&chools11.

®Mabel Carney, f@AForty YearJganes Sup&visorgQuartsty i n Je
no. 33 (July 1949), 39. Box 146, Folder 12, SEF Papers.
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MostJ eanes Teachersodo firsthand account s
which means theyery rarely describe explicit tension with white autties or resistance
against white supremacist moddfawever, a close examinationtbie private correspondence
between Virginia Estelle Randolph, the first Jeanes Teacher, and James Dillard, the first
President of the Jeanes Funglveals the ways Rangb resisted white supremacist autharity
Randolph was a celebeat figure in Jeanes lore. Whi&EB leaders praisduer commitment to
industrial education and her obedience to Henrico GoBuaperintendent Jackson Davis. They
believedshe representatiei pecul i ar geni us of Dr .posBhlityi s
thatblackcommunities would eagerly accept their secolass situs in the education systéfh.

To Jeanes Teachers, Randolph repnéed a model community servarto strovelo give her

students arexcellente d ucati on t hat was e dloealéanes Storyl oc al

pointedly recognizes that Randolplv i si t ed t he white school
teaches there were doing for their pupils. She wanted to make certairnér pupils were
exposed to and given the best. At times she spent a portion of her meager salary to buy

supp/lPRasdol phos |l etters tell aansthathaynotbbeat

told in the secondary literatur€hey reveal thaRandolph wholeheartedly embraced many of the

activities involved in industrial educati

e X

t

n

on

refusing to work with the Hampton Institute. Moreover, they show that Randolph knew that she

was being exploited by & and other local officials, prestedvh i t e aut hor i ti

undervaliation of her workand demandegdreater power to shape the national Jeanes program.

®fAddress by Dr. J. C. R o b aedrat the D&dicatidn &xexcises |,

JacksorDavis Elementary SchodlHenrico Countyi April 26, 19641 3: 00 p. m. 0 BoXx

es
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5, Jackson Davis Papers, RXtateentf Ve Tlhé HenricoRlard h i v e

June 10, 1909. Box 222, Folder B155EBRAC Papers.
OWilliams and Committee, 25.
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Randolph was undoubtedly committed to the mission of the JeanesdSpedially in
theun d 6 s eas.Before begoming a Jeanes Teackbe had promoted industrial
education as Blamptoneducatedchoolteacher at the Mountain &bShool in Goochland,
Virginia. She remembered thathen she began teaching at the age of sixfélea people said |
wasteaching a kind of work that they could teach their children at home and got a petition with
eighty names signed to put me out. | used tact all the way and finally convinced them | was
right.0’! Randolph had actually met with significant resistance totimual education in her
own community, where families preferred that their children receive an academic education at
school that they themselves could not impart. Randolph rdspdpy transforming the local
school into a community center, using industwalk to beautify the school building so that
local families felt proud of theischool’? She became a beloved leader in the community and a
vocal supporter of industrial educatigks a Jeanes industrial teacher, she clearly enjoyed the
work and believedhat it was beneficial to her community. 1910, fie eagerly wrote to Dillard,
il feel so proud of my work when | think that
and so much c fwadtitotremairswitldyoweas lpng asd amigth wo'¥ k . 0

At the same time, Randolph recognized that she was overworked, underpaid, and not
given credit for her effortén shaping Jeanes work. For example, Dillard requested that Randolph
travel across the South to help train new Jeanes Teachers ghteanbursed her for her
travel.She frequently reminded Dillard that she spent her own money on school projects, travel
expenses, and printing expenses, and although

takes all of my hsnddr asalgry tidat wveadegualdd the tocabwite e d

"I Randolph to Dillard, January 2, 1929. Box 29, Folder 8, SEF Papers.
2 Fairclough, 247.
3 Randolph to Dillard, October 6, 1910. Box 29, Folder 7, SEF Papers.
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s u p e r V*Randolpldfeeely expressed the pain she felt when Dillard and other GEB leaders
did not recognize her emapus impact and hard work. In 1914, Randolph learned that Dillard
had traveled to \fginia and not bothered to visit her county, despatefrequent requests that he
visitt. She angr i |Ilgavewradetewery saorifich thensix years | have had this work
and not a Supervisor this State that | have not lenft]helping hand angket you pass throing
Henrice. These condi t i dsidsldanotghink leanistand it aaynlahger. i n g
am wi l |l i ng t®dn fagtj Rarelolpln ponsiderad quitting her position several times
because she recognized that she was [@iplpited and undervalued by her employers. Each
time, the people of Henrico Countydgged her to stay
Most remarkably, Randolph frequently came into conflict with her supergistaskson

Davis, who had been promoted to State Rural Supervisor of Negoafitthy and Arthur
Wright, the Sate Superintendent of Educatibiover the value of the Hampton modés early
as December 1911, Randol ph wrote Dillard to s
meeting at Hampton and believed that Jeanes Supergsisower e t oo narrowly <co
control and théedampton ideology. She complained,

| heard Dr. Frissell say Tuesday night that Mrs. Anna Jeanes would not leave

the money to Hampton or Tuskegee, but to the Rural schools. Now if that is the

case whydo they want to narrow the State down to Hampton when si€jir [

are other schools doing the same work? | want my Féurttual Report to

exceed any that | have had, but without a change my hands will be tied to

Hampton. want to feel fre€®

In that sane letter Randol askedDillard to hire her as his assistant so that she could direct the

national expansion of the Jeanes warkequest Dillard summarily ignorétAlthough

"4 Randolph to Dillard, July 20, 1909. Box 29, Folder 7, SEFePs; Randolph to Dillard, May
29, 1913. Box 29, Folder 8, SEF Papers.

> Randolph to Dillard, April 28, 1914. Box 29, Folder 7, SEF Papers.

6 Randolph to Dillard, December 14, 1911. Box 29, Folder 7, SEF Papers.

T Ibid.
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Randolph never explicitly wrote that she wanted to move the Jeanes FundHoatrofp t o n 6 s
control because of its commitment to racial hierarchy, she did imply that the directors of
Hampton did not have rurblackscloo | s 6 b est i n thatshe ®undthesHamploe ar t a
approach overly restrictiv®erhaps her emphasis loer professional freedom suggested a desire
for political and economic freedom that the Hampton model did not conioother letters,
Randolphmentioned that sh@wided attending meetindgsd byit he Hampt on peopl e:
calleda Hampton gradde her counthad hiredda n fiabs ol ut e f aidistancee. 0 Thu
herself fromthe school and its techniquegen though she was ostensibly a perfect manifestation
of Hamptonés indf#strial training model

Randolph was professionally and financially ptsed for ler critique ofHampton. In
December 1915, Arthur Wright witehl d R a n d o | pdemandeg thay shersabenk her
monthly reports to him rather than to Dillard, and tried to seize a stairsttb had opened
within ablackschool to raise money for theramunity and providetadentsa chance to run
their own business. Randolph angrily protesd  Wr i g h t 0, svhicmshs ltelies avasme n t
retaliationfor her noncompliance with Hampton. She insisfed, f | wer e to run to
every time they say so digive themmyideaslovu | d have no tithinbiuthel e, but
proper thing to do. | wish you only knew the true atinds of things and every Supt.
[superintendentjvould look afterh e i r Super vi s cipasitioawodlddr .  Wr i ght
ab ol i’SRhaendd.odl p h 6 s with ket desire tp joimthematignddanes staff, reveal her
ambitionthatJeanes Supervisors, rather thante/ktate and GEB authorities, wosldape the

program.From this, we can infer that Ramiph was deeply committed toeational activities

"8 Randolph to Dillard, March 12, 12 and Randolph to Dillard, May 29, 1913. Box 29, Folder
7, SEF Papers.
’® Randolph to Dillard, December 14, 1915. Box 29, Folder 7, SEF Papers.
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but tookissue withi i nd u st r i a white altharittegnd dlamptondesmdemsterpreted
it. Although industrial education was meant to teach students to docilely accept racial
oppression, Randolph provided a model of resigtdrycconfronting white leaders with their
own hypocrisy. Sélel wasaoks omftBemiobdadingiat he d
squareo and that Al expect to go through this
ma rf% o

Randolphused her industl work to bringblackHenrico residents economic self
sufficiency and grater access to education despite white resistddereprou@st achievemedét
building ablackhigh schobin Henrico Countythe Virginia Randolph Training Sch@olwas
accomplisedn spite of Wrainglhtddhse dHemosgictoi eamunty scho
to provide funding! By the end of her caredRandolph had become deeply disillusioned with
Dillard and Davis; still, she wrote to [Erd frequently requestinfinancial support for her
schools While Randolph was never even promoted to a-$¢ate position Arthur Wright
became the second President of the Jeanes Fund and Jackson Davis was the vice president of the
General Education Board. Rasiph sadly noted this disparit$he wrotefiLook at Mr. Davis
190708 and look now, then look back at poor me. | love Henrico County in fact | am doing all |
possiblycarf or a | | 8 Ramdolphmbintedlycoritrasted her profound devotiontiack
chil dr eoeinjwithwhitd la d er s 6 he biterly tesedted she fackthat she had not
been rewarded for her labor andf ssacrificewith a promotion in the Jeanesidhdation Over
the course of her career, Randolph had confided in Dillard as a,fog¥ing hewould

adwocate on her behalf, but she recognized that Dillard had rarely doilleasorealizing more

80 Randolph to Dillard, December 29, 1914. Box 29, Folder 7, SEF Papers.
81 Randolph to Dillard, June 17, 1915.>829, Folder 7, SEF Papers.
82 Randolph to Dillard, January 2, 1929. Box 29, Folder 8, SEF Papers.
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andmor e t hat you tavandtohdlp meabyanoé sbuwtonldé am Bwyi | | pr
wilbedore on earth a$ it is in Heaven. 60

Virgini a R a rettarslrqvdualdhat Jeanes Teachers could wholeheartedly ctimmit
vocational activitiesvithout necessarilpuying into the Hampton doctrinef racial inferiority,
insofar as they did not believe that manuatk inculcatedn black childrerunquestioning
acceptance of racial hierarctAlthough Randolph was remembered as an obedient worker, her
willingness to confront white leaders about their dmmationexposes the (often hiddeantr

Jim Crowresistance that was centralgarly Jeanes e a ¢ Wwoekr s 0

Jeanes Teachers After the Great Depressiod Pedagogy of Empowerment

If GEB leaders had become less vocal about the Hampton model after 1930, their state
allies and empl oyees had not. In 1937, P. H.
colleced and approvingly sent to GEB headquarters a series of editorials)ecks®n Daily
Newsadvocating for greater state expenditures on Afrisarerican educatiorin one opinion
piece the authocriticized the injustice of double taxation but concluded at @A Negr oes do
need such an educationws are giving white childreh that may be even more wrong than
r i g% An.editorial speculated that the state legislature should expackischooling because
fi liere are many thousands of negro girls wholdvaweke better house servants if properly
trai®wedioming that Atrained | aborerso would b
board echoed the moral language employed during the Hampton era, claiming thatbtaockng

childrenformenialjb s woul d t r an s frespectingf selfipportingy kavabiding e | f

83 Randolph to Dillard, March 7, 1929. Box 29, Folder 8, SEF Papers.

83J. W. Haddon, f@dADut i e 3ackvve DadwNewsltacksom Missisdippigr oes ,
November 19, 1937. Box 98, Folder 878, GEBC Papers.

SEdi torial , f T eacksbniDailyg NetvdlagksoN,eMigsissippi) November 27,

1937. Box 98, Folder 878, GEBAC Papers.
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p e o PYJedginy from his comparisons lofack Mississippians téhe cannibalistic Fridain

Robinson CrusqgeEasom shared this viewhus, although philanthropic pressure to iempént

industrial curricula lessened, the idea remained influential. The second generation of Jeanes
Teachers still needed &ppear tomplementindustrial education as white authorities envisioned
it while finding subtle ways to subvert white supremacy.

One of the most striking asdauengthisperiofivas]) eanes
their determination t o br iclasgroomhitiwesdlekey 6s | 1 f e
distinction between Jean88 per vi sor s 0 industralregucat n @ tthatovhite f A i
leadersGEB directorsand southern state authorities stdwindustrial training as #ol to
impose, from the outsida,belief in acial hierarchyn blackcommunities By contrastJeanes
Supervisordelieved that the purpose iofiustrial education was to make lessons learned in the
schoolroom relevant to chil dAfrean@msericanchaldrenday | i
had enormous potential as learners and leatterdjest way to develop that potential was to
provide edication tailored to their experiences, communities, and intedlesia nes Teacher s
conviction that education should be relevant also allowed them to incorpordte chin 6 s | oc al
environments, preparinghildren to become leaders and public servants in¢benmunities.

Perhaps the most i mportant change that occ
work was that the GEB began to encourage and fund states tddukevomen to oversee the
Jeanes program. Although Randolph could only dream of hoddiolg a positiom 1911, by
1921 North Carolina hired Annie Holland as a State Supenis®832 Florence Octavia
Alexander, a Mississippi native with four degrees in education, became a State Supervisor in

Mississippi; and in 1935, Helen Whiting, arfeer Jeanes Teacher and principal, was hired in

®Edi tori al , fJackson DailytNawslackseng Mississpi, October 19, 1937.
Box 98, Folder 878, GERAC Papers.
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GeorgaBy this time, the Jeanes Fund had been
projects under an umbrella organization called the Southern Education Foundation (SEF). When
Shellie Northcutt, &ormer Jeanes Supervisor and Columbia graduate, joined the SEF staff in the
late 1930s, she became the first national Jeanes Teacher. She founded the National Association

of Jeanes Supervisors (NAJS) and worked to align Jeanesmithr&urrentscholarshp on

education and learnirfg.

Annie Wealthy Holland, State Jeanes .
Supervisor in North Carolina. Helen AdelaWhiting, Stag Jeanes

Newbold Five North Carolina Negro Supervisor in GeorgigSessomsleanes
Educators 68. Supervision in Georgi&chools Dedication.

For the first timeplackeducators were able to formulate statewide pohey articulated
thar own values and belief©n the oe hand,ltese women created a new policy commitment to

academic learningHolland, for example, developed more academically demanding statewide

87 Williams and Committee, 28.
28
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standards foblackschool accreditation and teacher ifiedtion.®® On the other hand, these

womeni especially Helen Whitingpi oneer-edl at 8di mevement 0 that
among Jeanes Supervisors across the Southrdldeed education reinforced the importance of
industrial, vocational, and agultural activities inblackschool curricula, but integrated

challenging academic work into those activitiBecause Holland and Whiting were both former
Jeanes Supervisoismakes sense to see this integration of the academic and the industrial as a
continuation of earl y JasameakfronieWmatwasnsvel waso r k ,
that this pedagogy of empowerment found its expression in the world of policy for the first time.

For example, in 1937, Geor flishedas exaordinag/i on o
document calledT he Open Ro aduidefChildaadcChmu i t y Devel opme
underwh i t i n g 6 s The eeEod Eegas \With @n.asserttbat education shoulgrepare
students to padipate in a democratic society, tettheir communities, and prosper
economically, intellectually, physically, emotionally, and socidlhiting called orblack
teachers t@ooperate with their studentsdtor e at e fisuppl ementary readin
experiences of the people irethimmedate rural areas and elsewhérearentTeacher
Associations, meanwhile, should hold study groups where adults could study local and state
political issues and voice their persbagperiences with such issud®achers would then
design learningxperiences where children used local and state resources to solve problems and
address needs in theirowncommut i es . Whi t mpravenent of umlhentt andh at A |
farm life should become the main interest. The [academic] subject matter is polyant as it
is tied up with the problems of living to these areas. Reading, therefore, is stressed only as a

medium for gaining informadin from such fields of intereést. Her poi nt , however,

88 Malczewski, 110.
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deemphasizesading, academics, and the anthjch she considered important means of-self
expression foblackstudents. Instead, Whiting hoped to show that academic and cultural content
could be intertwined with lessons on rural life. krédated lessons should teach students skills in
isel ectngg, epkbanhing and evaluating ex®erienc
Thus, although lifeelated education continued to focus on farming, handwork, and domestic
beautification, the values it strove to inculcate coutlhrave been more differefitom those of
industrial educationlt strove to empower children to interrogate and shape the world around
them, rather than passively accepting it.

The progressive new educational values championed by leaders like Whiting became
popular among Jeanesgguvisors across the soutfhe Jeanes Teachers believed that their
pedagogy, with its emphasisonthlackc hi | dés capabilities Tlend i nt e
JeanesStoryeveal s Jeanes Teacher so6 -lelatedieduitiont hidak nt h e
rural America, where t he evikakizihgeduzationgneaatat est f o
providing the learner with content he could use. It meant changesinfengs andt behavi
meant, above all else, that the learner became able to elidus\capabilities and see relevance
inwhathd ear ned and h%This dxoerptiurelerscares the newness of the Jeanes
Teachersdé6 approach by wusing the words Ainnova
implemented a dramatic changerh the techniques previously usedlackrural schools. At
the same time, the novelty of the Jeanes work

positive qualities thahfrican-Americanstudents and teachers alredadyl. In other words,

8 Helen Whiting et. al.The Open Road: A Teacher's Guide to Child and Community
Developmen{Georgia: Division of Negro Education, 1937). Box 68, Fold&3,55EBRAC

Papers. See also Letter from Helen Whiting to Leo Favrot, June 16, 1938. Box 67, Folder 589,
GEB-RAC Papers.

0 Wwilliams and Committee, 16.
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acknowedgingthatblacks c hool s had value was an innovati on
behavioro of t he esSupeovisdrs bouwmtfiecri+H & it ed edo appr o
blackrural schools, bun the context of the Jim Crowo8th this todk on a subversive edge.

Affirming thatJeanes work succeeded becaugé@blackc o mmu n i t lgctual and moral e |

fi ber, 0 not bepefsandcaterral mituenpeipeverkily counteredotions ofblack

teacher sdé and sigencdlikerthose éxpressed byrEasom i nt el |
I f any common thread stands out in the Jea
belief in their student sléanewBupervisars Quartedinh e Mar c h

Oklahoma Jeanes Supervisor nametl Wia Gr een Perry cel ebrated th
Supervi sor s wihe dhildierhwhe sat atwaur feeswere &és precious diamonds, but
a great deal more interesting. A diamond when found, cut, and mounted remains the same quality

i but this uman on whictyou workedi h a d p o s $linanothédeanes Supeaivisors

Quarterlyissue later that year, Mayme Copeland, the President of the National Assoofati
Jeanes Supervisors, wroighe humblest boy or girl of today may become the chiéfdéss of
tomorrow, and the only one able to meet its chaliestf Jéanes Teachersere confident that
their studentsdé ideas Tamd eexp e Mapdthactleio uBedr e i n
students could make essential contributions not ontyattk communities but to society as a
whole. The emphasis on childrends Auniqueness
varying instruction to meet studentso differe

attempt to reducklackchildren to an undifferentiated mass defined only by their race.

“willa Green Perry, f@dATribute To JeanleasesTeache
Supervisors QuarterlyMarch 1949. Box 146, Folder 12, SEF Papers.

“Mayme Copeland, Al mproving the \Weayesof Life a
Supervisors Quarteruly 1949, 43. Box 146, Folder 12, SEF Papers.
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Band, Caswell County, North Carolina, Mrs. T. C. Beam, Jeanes Supervisor
Prospact Sehesh Hiihe et Miss Claudia Graves, Teacher. : : 2

T. C. Beam in Caswell County, North Carolina, founded a Rhythm Band for her students.
proudly sent this photograph to the 1947 issudeaines Supervisors Quarter§EF Papers.

I n part, JeanesenfTemneterappinobhchdwas pragma
illness in black rural communities depressed school attendance, Jeanes Supervisors made a
concertedeffot o t ail or | essons to studentsod6 interest
to school. Carrie M. Denney, a Jeanes Teacher in Tennessee, founded a countywide circulating
libraryf or el ement ar g ordectb stimulate moreireadinygttesr redding,
reading for information, reading for pleasure, reading for understanding and a desire for good
| i t e r**Dennay did ndforce students to read and did not want them to see it asntiees
labor; rather, shtostereda genuine love of reling in students in order to spark their desire to
learn. T.L. Walker, a Jeanes TeacheCitsp County, Georgia, boastédAt t endance has
improved and teachers are striving to keep it that way by making their classroom presentations

and extracurricular ativities so interesting and challenging that pupils haigking twice before

BCarrie M. Denney, fASpeci al Y&r19391940 GhésterJ eane s
County, Tennessee. 0O Box 145, Fol der 1, SEF Pa
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they |ldarygt 6want t o O Brecisaly becauseceoohomit coddiions ndade it

so challenging for students to attend schbialck educators were under a spégieessure to

make school worth studentsd6é time. Walkerds em

saw pushing students to realize their potential as a way to make school more appealing to them.

Jeanes Supervisors moved beyond rote memorizatioacaugmic drills because they

recognized tat dynamic lessons ardtive learning were most likely to keep students in school.
Jeanes Teachers often created their own alternative reading texts, moving away from

state curriculum and inviting students to gdaheir own course materiédrethaDavis, the

Jeanes Supervisor who succeeded Viggi@andolph in Henrico Countgpticedthree male

students who were wholly apathetic during lessons, only showing interest when they were

allowed to draw cars during arfass. Davis broughih acomic strip about caygnd the boys

became so eager to figure out the story that they asked Davis to teach them how to read the

wordson t he page. Thswas acrudexwpy tamaronse their int@rest but it served

thepurpose that was needed to arouse in these youngsters the desire for knowledge. This was not

State Board text butenviromm t al mat e r i & Ratherthpnpblaraimyeha bogsdor 0

their lack of interest, Davigusted that the boys wanted to leard &elped them discover their

own academic curiosityn Lowndes County, Georgia, Alma Stegall planned an early literacy

lesson whereby young children would collect picturesvilee significant to them, make art

projects with themand then create viten and oral stories about tb® images. At the end of the

unit, the class produced %Both®avik &nd Stegalmvitedt | e d 7

9 Jeanes Supervisors Quartetiyarch 1949. Box 146, Folder 12, SEF Papers.

®Aretha Davis, fASpecial Repor t-1940fHedricocxCounty, Te ac
Vi r g iBaxil46, Folder 5, SEF Papers.

% fiSketches from the FieltiGeorgia Division of Negro Education, March 1938. Box 68, Folder

593, GEBRAC Papers.
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students to participata the creation of their own literacy texts, showing studentdehating
was amode of creative sexpressionThis method istrikingly similar to the literacy education
method that Paolo Freire would develop decades later as a strategy for political conseiousness
raising and liberation from oppression. Like Stegalll Davis Freire used provocativinages
from st udentts @romptmeadens  telmd then sead and wrjtdheir own
stories?’ Thus,Jeanes Teacheasticipated the radical educational philosophy that when literacy
education is tied to environmental maé it can have profound political consequences.

Jeanes Supervisors afecusedonblackc hi | dr ends i ndbecaused ual capze
without state investmeninpoverishedlackcommunities sometimes saw their children as their
sole path towarémpowement. Winifred Daves, a Jeanes Teachd&oimes County, North
Carolina, reflectediMuch has been said about native materials. The development of the child is
the most important of all resources and with such conditions as bad roads, bad buses, bad
weatherfarmdute s, et c. o0 uigto teachlegch achild adcardaghtis or her ability
t o pr 8Pavesdlsstraledne major distinction between the sense of individualism
fostered by progressivera reformers in white schools ainét fostered Y Jeanes Teachers.
Whereaswi t e public school studentsd performance
the health of the entire community dependedblacks t u d succéssForthermore, Daves
contended hat Jones Count y waseaevélopstedéntdin o midy vaé Waiad e @
Thi s wording indicates indedstwastaamatterofrsurvivgfrichne s s on s
Americanteachers simply could not afford to fail in their efforts to cultivate leaders in the

community. A clasroom that did not meet the needs of all students edvist¢eommun i t y 6 s

9 SeeAndrew J. KirkendallPaolo Freire & the Cold War Politics Literacy(Chapel Hill: The

University of North Carolina Press, 2010).

Wi ni fred E. Daves, @AA Scrapbook of Jeanes Wo
37, Folder 2, SEF Papers.
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most precious resourckdustrial work washereforeappropriated as a means for children to
express themselves. Whing ur ged Ge o trani[studeats] 1o express thedeast o i
reei ved i n art nrCardinetlCeunty, Yiginiaylayme ®olerdamegan the
Al ndust r icttoh of M¢panrfual repo@NVorking with the hands is urged as a part of the
guidance given children, promoting the best in them, fintheg hobbies, and helping to
devd op a wi se u s%dndustfial wokk ivass narlanget ai metbod of impogiagist
moralson blackchildren instead, handwork helped them to discover their best selves.

Because Jeanes Teachers believedsogirop i n t heir studentsd po
lessons based on the underlying assumption that students would become economically
successful. In 1938, Helen Whiting gave Dorothy Hadley, the Jeanes Teacher of Evans County,
Georgia, books about the pineind t ry, whi ch dominated the count
had read those books and planted pine trees, they asked Hadley about the economic uses of the
pine tree. Hadley designed a field trip to a pine distillery owned by a black man named Mr.
Clark, beause it was rare for AfricaAmericans to own their businesses and homes, especially
in the pine industry. Hadley proudly reported that students had felt comfortable asking Mr. Clark
Afall the questions they wi sheulhidasswadthemtime was
they had fAa very bright futur®al aodghtHadleey:
lesson was vocational in nature, her goal was to teach students that they could thrive

economicallynot to make them more profitablerfilne state or white employers. Though black

9 Whiting, The OpenRoad and Mayme Col e maleanes Te&cheeforiSehbol Re p o
Year 19391940, Caroline County, Virginia SEF Paper s, Box 145, Fol de
100 porothy HadleyfiA Story of the Pine Treé Supplement tdhe Open Roadl938. GEB

RAC Papers, Box 68, Folder 594.
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Pearl C. Nichols, the Jeane:
Supervisor in Shelby
County, Tennessee,
documentedhdustrial work
in her county during the
19391940 school year.
These two photographs
show young girls working in
the school garden and a
community canning day.
SEF Papers.

distillery owners were rare, Hadley carefully planned a lesson that would allow her students to
visualize their own bight futuresin the Evans County economyga Nance Givens, a Jeanes
Teacher in Louisiem, achi eved a si mil ar g o alackéchyoolgonvi t i n
tell students about their successful careers in medicine, business, pharmacy,‘ah@iHaw.

|l esson echoes early Jeanes S\m@reandoctsands 6 pr act

101 The Soutlis Essential Light: Jeanes&rvisors Quarter]y(Vol. 1, No. 2, March 1949), 11.
SEF Papers, Box 146, Folder 12.
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